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Principal’s Comments

Hammer Montessori is growing
and changing! We have just
completed our eighth year of
education, and we continue to
grow. Students, faculty and par-
ents worked diligently this past
year and were rewarded with the
news that Adequate Yearly Pro-
gress goals, as determined by
the state of California, were met.
Our mission remains to em-
power all students to develop
strategies to gain the knowledge,
skills and values necessary to
participate meaningfully in our

diverse society and global econ-
omy.

We are committed to integrating
the Montessori philosophy into a
standards-based curriculum.
Curricular focal points will con-
tinue to include development of
a sequential school-wide Read-
ing Language Arts program,
expansion of the use of technol-
ogy for instruction, and align-
ment of curriculum with District
standards and benchmarks. We
strive for greater student

2003-2004 Achievements

Hammer Montessori, with its innovative teaching philosophy, was founded just eight years ago. As a
young community, we are eager to learn and optimistic about our growth. Working with the Corner-

Published in 2004-2005

achievement by monitoring and
evaluating all facets of the
school's program.

We value parent participation
and encourage all families to
become involved. Family nights,
parent education classes, inter-
active homework assignments
and PTA encourage families to
support the instructional environ-
ment and promote a passion for
learning.

stone Project, a Student Leadership program was established. This enables students to participate in
tasks, which foster a caring school community. A parent support group was also developed, because
of parent participation in Cornerstone parent workshops. Community partnerships were established
with neighboring high schools and Junior Colleges. Hammer welcomed tutors from these schools who
assisted elementary students in reading, writing, and math. Writer of the Week, a weekly student pro-
gram recognizing student writing and encouraging cross-grade level interaction was established.
School wide recycling began, with the support of the city of San Jose. Grade level collaboration among
teachers took place on a regular basis with the establishment of minimum days on Tuesdays. Hammer
students faired well on standardized testing in the spring, meeting Adequate Yearly Progress (AYP)
goals, as determined by the California Department of Education. Based on AYP and API scores, Ham-
mer Montessori was eligible to apply for the California Distinguished School Award. We were the first
Public Montessori School to be recognized with the Honorable Mention Award from the CA Department
of Education. Students are enthusiastic about their school and look forward to another year of intense
growth. We strive to strengthen relationships and to build new partnerships with outside agencies while
promoting Hammer Montessori in our community. Our proud moments continue to unfold before us.

Focus for Improvement for 2004-2005

o Extract specific data then target students and their needs in the areas of Reading Comprehension,
Writing and Math

e Continue to focus on improved student writing using cross grade level discussion for instructional
planning

o Provide meaningful parent/student workshops to reinforce skills and establish relationships

e Increase community involvement and collaboration through PTA, Cornerstone
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Parental Involvement

Parents are involved in the governance of Hammer Montessori by participating in monthly School Site Council (SSC) and
School English Language Advisory Council (SELAC) meetings. Parents of GATE students meet three times a year to discuss
programs and vote on the GATE budget. Parent volunteers work in the classroom, coordinate classroom projects, chaperone
field trips and assist with special activities. Our PTA holds monthly meetings regarding school programs and provides monetary
support services for all students. PTA sponsors our annual Walk-A Thon and helps support the fifth grade week of Outdoor
Science School. At the monthly “Principal's Second Cup of Coffee” parenting workshops and Montessori demonstrations are
offered. Additionally, this is a way to informally communicate with parents regarding their interests and concerns for the school.
For further information, please contact the principal, Diane Hemmes at 408 535-6671.

Funding

Aside from General Fund allocations, we receive funding from Desegregation, School Improvement Program, Gifted and Talented Edu-
cation, Limited English Proficient programs and IIUSP. PTA budget provides funding to support school programs.

Desegregation dollars are used to support:

e A Montessori Resource Teacher to monitor the implementation of the Montessori program and to provide assistance to teachers
and students in this area

o Atechnology resource teacher to support the Accelerated Reader Program and provide lessons on keyboarding, word processing,
and research on the Internet.

¢ Instructional Associates who assist in preparing the Montessori environment, as well as work, under the direction of the teacher,
with individuals or small groups of students to reinforce skills.

e The purchase of additional educational materials to supplement the state adopted curriculum.

SIP funds are used to support the following:

‘Special’ Teachers to coordinated and run the Student Success Teams

‘Special’ Teachers to assist with student use of technology and the web site

Categorical Program Assistant who maintains the categorical budgets

Substitute teachers to allow for staff to participate in peer coaching and to visit other Montessori Schools for observation and ideas
Additional hours for the Media Clerk in order to keep the library running without a librarian.

Primary Intervention Program/Counseling Interns for students

Instructional Supplies, as needed

GATE funding is used to:

e Purchase professional reading materials for parents to help them support their GATE students
Provide supplemental workshops for GATE students and parents

LEP funding is used to Support the English Language Learners by:

Providing additional small group assistance

Purchasing of supplemental materials

Supporting the Categorical Program Assistance in the purchasing and organizing of the materials.

IUSP funding is used to:

Provide monthly classroom purchases of books to support the Life Skills

o Pay for a Professional Development Coach to provide staff support, and training in strengthening the Reading/Language Arts pro-
gram.

o Pay for professional development for the staff to better incorporate Montessori into the standards based curriculum.

o Help supplement the student after school extended day enrichment program

e Promote Montessori education in our community, through increased parent involvement.
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Demographics
Date reported are the number of students at each grade level as reported by the California Basic Education Data System (CBEDS)

Student Enrollment by Grade Level Student Enrollment by Ethnic Group
Number of| Percent of
Kindergarten 91 Racial/Ethnic Category Students | Students
Grade 1 76 African-American 40 9.7
Grade 2 93 American Indian or Alaska Native 2 0.5
Grade 3 66 Asian 57 13.8
Grade 4 59 Filipino 16 3.9
Grade 5 21 Hispanic or Latino 126 30.6
Total Enrollment 412 — '
Pacific Islander 2 0.5
White (Not Hispanic) 169 41.0
Multiple or No Response 0 0.0

School Safety and Climate for Learning

Safety and Safety Plan

Safety Plans are reviewed annually, by the end of each September. The key element in the plan is that of student safety and respect
for one another. Staff members reviewed literature and visited other campuses in search of a way to uniformly promote a behavior plan
that would encourage all students to show respect and, as a result, feel safe.

Providing a safe, clean, and secure learning environment is important to the Hammer faculty and community. A schoolwide behavior
management plan is in place with school and classroom behavioral expectations reinforced throughout the year. Yard Duty personnel
and bus supervisors are hired to supervise students from the bus area to a contained courtyard before school. After school students
are also supervised at the front of the school in the valet area, as well as in the bus area at the side of the school. Hammer's Emer-
gency Response Team (HERT) is a model for others in the District, with over 90% of the staff trained in First Aid and CPR. A well-
supplied, secure storage area houses emergency supplies. Regular preparedness and safety drills are conducted in accordance with
district guidelines.

Facilities
Hammer Montessori School has ten original and fourteen newer portable classrooms. Recently updated T-1 lines and blacktop resur-

facing occurred during the summer of 2002. In 2003, roofing over the cafeteria, office and preschool buildings was replaced. Prior years
witnessed clean up, painting, and the installation of a new play structure on the elementary yard.

Maintenance

San José Unified takes great efforts to make sure all of its schools are clean, safe, and functional. The District's maintenance staff
works to ensure that all necessary repairs are made to keep schools in good condition and in working order. A work order process is
used to make certain that repairs are done in a timely and efficient manner. Emergency repairs are given the highest priority and those
requests are usually handled the day they are received. Restrooms at all schools are fully operational. Work order requests to repair
restrooms are given a number one priority.

The District has adopted cleaning standards for all schools in the District. The principal works daily with the custodial staff to develop
cleaning schedules and to ensure a clean and safe school. A copy of the cleaning standards is available upon request by calling
the Maintenance Department at (408) 535-6200.
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Deferred Maintenance Budget

The district participates in the State School Deferred Maintenance Program, which provides state matching funds on a dollar-for-dollar
basis, to assist school districts with expenditures for major repair or replacement of existing school building components. Typically, this
includes roofing, plumbing, heating, air conditioning, electrical systems, interior or exterior painting, and floor systems. In the 2004-05
school year, the district deposited $1,322,354 into the deferred maintenance program. This is equivalent to 0.5% of the district's gen-
eral fund budget. Expenditures in this fund are made according to the District's five year plan, which is developed in coordination with
the Measure F bond program. It is anticipated that $1,155,000 will be expended on deferred maintenance projects during the 2004-
2005 school year.

Deferred Maintenance and Modernization Projects.

In 1997 voters in San José Unified passed Measure C — a $165 million bond measure that began modernization projects in
the district’s 48 schools. To continue and expand these renovations, voters once again voted to approve a $423 million
bond measure in March of 2002 — Measure F. When Measure F is completed, San José Unified will have some of the finest facili-
ties in the state of California. A Citizens’ Bond Oversight Committee was appointed by the Board of Education to ensure that the bond
funds are spent properly. School by school projects targeted to be funded by Measure F are available on the District’s website,
www.sjusd.k12.ca.us, and at each school site.

Homework

Homework is assigned, based on the expectations at specific grade levels and in specific classrooms. It is assigned to provide addi-
tional practice of new and previously learned concepts, and may include both long and short-term projects. Homework is also used as a
way to involve parents in the schooling and to keep them abreast of classroom academics.

Discipline

Hammer Montessori has a school-wide behavior management plan to promote a positive learning environment and respect of the indi-
vidual. Individual classroom standards reinforce positive behavior as well as specific consequences for inappropriate behavior. We
believe that students who have positive self-esteem and have opportunities to be connected to their school environment, through ser-
vice, perform better academically and socially. We also understand there is always a reason for a student's misbehavior. Through dis-

cussion with the student, the teacher, the parent and the counselor, we work to get at the root of the problem to eliminate the negative
behavior entirely.

Each student has a specific role and responsibility in maintaining the classroom environment. School wide, students participate in a
variety of programs, including Energy Patrol, Student Leadership, Cross-Age tutoring, reading Buddies, Reading Together USA, after
school art lessons and before school Spanish.

Suspensions and Expulsions

Data reported are the total number of incidents where a student was
2002 2003 2004 suspended or expelled from school and the school’s rates of suspension or
7 3 9 expulsion. A sin.gle student may be involved in more .th.an one incident. The
Rate of Suspensions % 1% 2% rate of suspension or expulsion are calculated by dividing the number of
incidents during the school year by the school’s total enrollment in October

Number of Expulsions 2 (0) 2 2003. Rates for the district are computed separately for Elementary, Middle
Rate of Expulsions 0% 0% 0% and High Schools.

Number of Suspensions
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Academic Data
Standardized Testing and Reporting (STAR)

Through the California Standardized Testing and Reporting (STAR) program, students in grades 2-11 are tested annually in various
subject areas. Currently, the STAR program includes California Standards Tests (CST) and a norm-referenced test (NRT). The CST
tests English-language arts and mathematics in grades 2-11, science in grades 5, 9, 10, and 11, and history-social science in grades 8,
10, and 11. The NRT tests reading, language, and mathematics in grades 2-11, spelling in grades 2-8, and science in grades 9-11.

California Standards Tests (CST)

The California Standards
Tests (CST) show howwell  All Students

students are doing in relation —

to the state contegt stan- ) School District State

dards. Student scores are Subject 2002 | 2003 [ 2004 | 2002 | 2003 | 2004 | 2002 | 2003 | 2004
reported as performance English-Language Arts 40 39 35 38 40 40 32 35 36
levels. The five performance | Mathematics 39| 41| 38| 32| 34| 34| 31| 35| 34
levels are Advanced (exceeds Science a1 34 %6 5 30 27 5
state standards), Proficient

(meets state standards), Basic (approaching state standards), Below Basic (below state standards), and Far Below Basic (well below
state standards). Students scoring at the Proficient or Advanced level meet state standards in that content area. Students scoring at the
Proficient or Advanced level meet state standards in that content area. Students with significant cognitive disabilities who are unable to
take the CST are tested using the California Alternate Performance Assessment (CAPA). Detailed information regarding CST and
CAPA results for each grade and proficiency level can be found at the California Department of Education Web site at

http://star.cde.ca.gov/ or by speaking with the school principal. Note: To protect student privacy, scores are not shown when the num-
ber of students tested is 10 or less.

Data reported are the percent of students achieving at the proficient or advanced level (meeting or exceeding the state stan-
dards).

CST—Racial/Ethnic Groups

African- Hispanic | White (not
Subject American Asian Filipino | or Latino | Hispanic)
English-Language Arts 25 56 45 26 37
Mathematics 29 56 36 22 49
Science 25 64

CST—Subgroups

English | Economically Students With
Subject Male |Female| Learners| Disadvantaged Disabilities
Yes No Yes No
English-Language Arts 29 40 9 19 40 12 39
Mathematics 37 39 15 29 41 27 40
Science 57 23 47 46
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Norm Referenced Test (NRT)

Reading and mathematics results from the California Achievement Test, Sixth Edition (CAT-6), the current NRT adopted by the State
Board of Education, are reported for each grade level as the percent of tested students scoring at or above the 50th percentile (the
national average). School results are com-
pared to results at the district and state
levels. The CAT-6 was adopted in 2003;

NRT—AIl Students

therefore, no data are reported for 2002. School District State
Detailed information regarding results for ;
each grade level can be found at the Cali- Subje.ct 2002 | 2003 [ 2004 | 2002 [ 2003 | 2004 | 2002 | 2003 | 2004
fornia Department of Education Web site | .R€ading _ - 52 | 60 | — | 47| 47| -~ | 43| &
at http:/star.cde.ca.gov/ or by speaking Mathematics ~— | 5 | 5 | - [ 53 [ 53 | -- ] 50 [ 51
with the school principal. Note: To protect
student privacy, scores are not shown when the number of students tested is 10 or less.
Data reported are the percent of students scoring at or above the 50th percentile.
NRT—Racial/Ethnic Groups
. African- . I Hispanic | White (not
Subject American Asian | Filipino or Latino | Hispanic)
Reading 54 68 73 51 65
Mathematics 50 68 73 40 67
NRT—Subgroups
Economically Students
; English | With
Subject Male | Female Leamers Disadvantaged Disabilities
Yes No | Yes| No
Reading 59 61 24 45 65 24 66
Mathematics 61 53 33 48 59 42 59

Local Assessment

% Scoring Proficient or Higher
Writing

Mathematics

Grade | 2002 | 2003 | 2004 | 2002 | 2003 | 2004

Data reported are the percent of students meeting or

exceeding the district standards.
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California Fitnhess Test

Data reported are the percent of students meeting fitness standards (scoring in the healthy fitness zone on all six fitness standards).
Detailed information regarding the California Physical Fitness Test may be found at the California Department of Education Web site at
http://www.cde.ca.qov/ta/ta/pf/.

e[} School District State
Level [HKE] Female Male Total Female Male Total Female Male
5 3.8 8.3 0.0 12.8 12.7 12.9 24.8 26.7 22.9

Note: To protect student privacy, scores are not shown when the number of students tested is 10 or less.

Academic Performance Index (API)

The Academic Performance Index (API) is a score on a scale of 200 to 1000 that annually measures the academic performance and
progress of individual schools in California. On an interim basis, the state has set 800 as the API score that schools should strive to
meet.

Growth Targets: The annual growth target for a school is 5 percent of the distance between its Base APl and 800. The growth target
for a school at or above 800 is to remain at or above 800. Actual growth is the number of API points a school gained between its base
and growth years. Schools that reach their annual targets are eligible for awards. Schools that do not meet their targets and have a
statewide API rank of one to five are eligible to participate in the Immediate Intervention/Underperforming Schools Program (II/USP),
which provides resources to schools to improve their academic achievement. There was no money allocated to the II/USP Program in
2002 or 2003.

Subgroup APIs and Targets: In addition to a schoolwide API, schools also receive API scores for each numerically significant sub-
group in the school (i.e., racial/ethnic subgroups and socioeconomically disadvantaged students). Growth targets, equal to 80 percent
of the schooal's target, are also set for each of the subgroups. Each subgroup must also meet its target for the school to be eligible for
awards.

Percent Tested: In order to be eligible for awards, elementary and middle schools must test at least 95 percent of their students in
grades 2-8 and high schools must test at least 90 percent of their students in grades 9-11 on STAR.

Statewide Rank: Schools receiving a Base API score are ranked in ten categories of equal size (deciles) from one (lowest) to ten
(highest), according to type of

school (elementary, middle, or  API—Schoolwide

high school).

Similar Schools Rank: Schools API Base Data API Growth Data

also receive a ranking that com- From | From | From
pares that school to 100 other 2001 | 2002 | 2003
schools with similar demographic 2001 | 2002 | 2003 to 2002 | to 2003 | to 2004
characteristics. Each set of 100 | percent Tested 100 | 95 | 100 |Percent Tested 95 | 100 | 100
fSChOO'S Is ranked by API score o e e ore 683 | 745 | 739 | APl Growth Score | 759 | 766 | 747
rom one (lowest) to ten (highest)

to indicate how well the school Growth Target 6 3 3 | Actual Growth 76 21 8
performed compared to schools | Statewide Rank 5 7 6

most like it. Similar Schools Rank 1 2 1

API criteria are subject to change
as new legislation is enacted into law. Detailed information about the API and the Public Schools Accountability Act (PSAA) can be
found at the California Department of Education Web site at http://www.cde.ca.gov/ta/ac/ap/ or by speaking with the school principal.
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APl—Racial/Ethnic Groups

API Base Data API Growth Data
From 2001 | From 2002 | From 2003
2001 2002 2003 102002 | 02003 | to2004
Hispanic or Latino Hispanic or Latino
API Base Score 600 677 650 API Growth Score 695 690 686
Growth Target 5 2 2 Actual Growth 95 13 36
White (Not Hispanic) White (Not Hispanic)
API Base Score 747 791 779 API Growth Score 801 805 771
Growth Target 5 2 2 Actual Growth 54 14 -8
APl—Socioeconomically Disadvantaged
API| Base Data API| Growth Data
From | From | From
2001 | 2002 | 2003
2001 | 2002 | 2003 to 2002 | to 2003 | to 2004
API Growth
API Base Score 544 | 638 | 626 |Score 662 678 674
Growth Target 5 2 2 | Actual Growth | 118 40 48

State Awards and Intervention Programs

Although state intervention and awards programs are currently in the California Education Code, the programs were not funded for
the period addressed by this report. Therefore, there are currently no data available to report.

Federal Intervention Programs

School

District

Year Identified for
Program Improvement

Improvement

Year in Program

Improvement

Year Exited Program

Number of Schools Currently
in Program Improvement

10

Percent of Schools Identified
for Program Improvement

17.5

Schools receiving Title | funding enter federal Program Improve-
ment (PI) if they do not make Adequate Yearly Progress (AYP) for
two consecutive years. After entering PI, schools advance to the
next level of intervention with each additional year that they do not
make AYP. Information about PI, including a list of all PI schools,
can be found at the California Department of Education Web site
at

http://www.cde.ca.qgov/ta/ac/ay/ or by speaking with the school
principal.

Page 8



Hammer Montessori— 2003-2004 School Accountability Report Card

Adequate Yearly Progress (AYP)

The federal No Child Left Behind Act (NCLB)
requires that all students perform at or above the
Overall proficient level on the state's standards-based
All Students - | Yes| Yes| -- No | Yes | assessments by 2014. In order to achieve this
goal and meet annual performance objectives,

*&“w' DSt ccoring o et equrement A-es' e
Subgroups 2002 2003 2004 2002 2003 2004 following table displaying Overall AYP Status

School District

All Students - | Yes| Yes| -- | Yes| Yes | indicated that AYP was met for all students and
African American na | nla| -- | Yes | Yes | allsubgroups, orthat exception criteria were met,
American Indian or Alaska Native | - | na [ na [ - | No | ves| orthatanappeal of the school or districts AYP
T — | mal mal — | Yes | ves | Statuswasapproved. Additional data by sub-

— group show whether all groups of students in the
Filipino | nfa| na| - | Yes| Yes | gehool and district made the annual measurable
Hispanic or Latino - | Yes | Yes| - | Yes | Yes | objectives forthe percent proficient or above and
Pacific Islander na| nla| - | Yes| Yes | the participation rate required under AYP. De-
White (not Hispanic) — | Yes | Yes | — | Yes | Yes taﬂe_:d m_formatlon about AYP can be found_at the
Soci -allv Disadvantaged v v v v California Department of Education Web site at

ocpeconomma y isadvantage €] Yes) - €S | YeS I nhitp://www.cde.ca.govitalaclay/ or by speaking
EngllSh Learners --- Yes n/a --- Yes Yes with the school principa|_

Students with Disabilities na | na| -- No | Yes | NOTE: N/A means that this group was too

small to receive summary scores.

Class Size
Average Class Size and Class Size Distribution

Number of Classrooms Number of Classrooms Number of Classrooms
1-20 21-32 33+ 1-20 21-32 33+ 1-20 21-32 33+

K 148| 6 153 | 5 1 160| 5

1

2

3 193 | 3 26.5 2

4 28.0 1 1

5

6

K-3 191 9 181 9 1 194 | 10

34

4-8 22.7 3 28.3 3 29.0 3

Other

Data reported are the average class size and the number of classrooms that fall into each category (i.e., the number of
students), by grade level as reported by CBEDS.
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Class Size Reduction Participation

California's K-3 Class Size Reduction program began in 1996 for children
in kindergarten and grades one through three. Funding is provided to
participating school districts to decrease the size of K-3 classes to 20 or
fewer students per certificated teacher. Data reported are the percent of
students in each grade level in the school that are in a class size reduc-
tion classroom.

Teacher and Staff information

Percent of Students Participating

2003 2004

K 100 100 100
1 100 100 100
2 100 100 100
3 100 100 0

Diane Hemmes has been the principal at Hammer for three years. Prior to becoming a principal, she had 21 years of teaching ex-

perience.

Core Academic Courses Not Taught by NCLB Compliant Teachers

The No Child Left Behind Act (NCLB) requires that all
teachers teaching in core academic subjects are to be
"highly qualified" not later than the end of the 2005-06
school year. In general, NCLB requires that each teacher
must have: (1) a bachelor's degree, (2) a state credential
or an Intern Certificate/Credential for no more than three
years, and (3) demonstrated subject matter competence
for each core subject to be taught by the teacher. More
information on teacher qualifications required under NCLB

School District

This School 65.2

All Schools in District 70.3
High-Poverty Schools in District 57.1
Low-Poverty Schools in District 75.7

can be found at the California Department of Education's Web site at http://www.cde.ca.gov/nclb/sr/ta/.

For a school, the data reported are the percent of a school's classes in core content areas not taught by NCLB compliant teachers.
For a district, the data reported are the percent of all classes in core content areas not taught by NCLB compliant teachers in all
schools in the district, in high-poverty schools in the district, and in low-poverty schools in the district.

Teacher Credentials

Data reported are the number of teachers (full-time and part-time). Each teacher is counted as '1'. If a teacher works at two schools,

he/she is only counted at one school.

Hammer 2002 2003 2004
Total Teachers 24 27 23
Teachers with Full Credential 19 19 21
Teachers Teaching Outside Subject Area (ful] credential but teaching outside 0
subject area)
Teachers in Alternative Routes to Certification | (district and university internship) 1 0 0
Pre-Internship 0 0 2
(not qualified for a credential or
Teachers with Emergency Permits internship but meeting minimum 3 6 0
requirements)
(does not have credential and
Teachers with Waivers does not qualify for an Emergency 2 3 0
Permit)
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Teacher Misassignments

Data reported are the number of placements of a
certificated employee in a teaching or services posi-
tion for which the employee does not hold a legally
recognized certificate or credential, or the place- Total Teacher Misassignments
ment of a certificated employee in a teaching or
services position that the employee is not otherwise authorized by statute to hold.

Misassignments of Teachers of English Learners 0

Teacher Education Level

School District
Data reported are the percent of teachers by

Doctorate 0.0 1.2 education level.

Master's Degree plus 30 or more semester hours 0.0 2.3

Master's Degree 65.2 25.8

Bachelor's Degree plus 30 or more semester

hours 26.1 46.0

Bachelor's Degree 8.7 24.6

Less than Bachelor's Degree 0.0 0.1

Vacant Teacher Positions

Data reported are the number of positions to which a
single designated certificated employee has not been
assigned at the beginning of the year for an entire
year or, if the position is for a one-semester course, a
position to which a single designated certificated em-
ployee has not been assigned at the beginning of a
semester for an entire semester.

2004

Vacant Teacher Positions 0

Teacher Evaluations

All teachers work in self-contained elementary school classrooms with proper state credentialing, as well as specialized Montessori
credentialing. All teachers have a CLAD credential. One has a BCLAD

In accordance with the SJTA teacher’s contract, temporary and probationary teachers are assessed twice a year, while permanent
teachers are assessed every other year. Evaluations are based on the District protocol that is aligned to the California Standards for
the Teaching Profession, with different expectancies analyzed on a four-level rubric. In the Montessori setting, we also evaluate to en-
sure the Montessori philosophy is being upheld to its highest standard.

Staff Development

The district allots six days of staff development throughout the year. Beginning of the year meetings are reserved for analysis of test
scores and student achievement from the previous year. This is the time to realign our goals with current student needs. One Staff
development day in the fall is reserved for Parent Teacher conferences and one in the spring is to focus on multicultural aspects of
education. Other days are used for additional focus on the greatest academic need. Professional speakers are invited and grade level
teaming/planning is always integrated. Our staff regularly initiates ongoing professional development once a month on minimum days.
Staff shares their own expertise, visit other schools and/or attend district trainings. These have included Observation Survey, Running
Records, Step Up to Writing, Multiple Intelligences, CLAD, and SDAIE. In addition, the Hammer staff has been extensively trained in
First Aid and CPR. All classroom teachers have completed extensive Montessori training and credentialing.
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Teacher Assignment

Ultimately, teacher assignments are the responsibility of the principal. In accordance with the SJTA contract, principals have the right of
placement at the school site. With this in mind, the principal considers teacher familiarity with Montessori and District curriculum, exper-
tise in specific age groupings, expertise with Second Language Learners, as well as personal preference.

Substitute Teachers

Hammer Montessori is able to send teachers to conferences and meetings while providing excellent substitute coverage. We are grate-
ful to many San Jose Unified retired teachers and currently credentialed parents who provide consistency and warmth in the absence
of regular classroom teachers.

Leadership Team

Teachers have many opportunities for participation in School Leadership. Teachers are represented on School Site Council, on SE-
LAC, and GATE. Grade level Lead teachers organize monthly meetings and act as liaison between the grade level and the principal.
We make all decisions with total staff input.

Counselors and Other Support Staff

Hammer has a full-time Resource Specialist and Montessori Resource Specialist. Their counselor, psychologist, nurse, resource spe-
cialist and speech specialist are part time.

Specialized Programs
GATE

In the spring, all second grade students are screened for the Gifted and Talented Education program using the Ravens 3 Matrix. Stu-
dents new to the district, as well as current fifth grade students with previous ‘borderline’ results are screened in the fall. Site GATE
coordinators, along with parents and district GATE personnel, work to get the eligible students qualified. Montessori Curriculum by
design is differentiated at all levels to provide GATE students with opportunities for challenging, self-guided work. Hands-on projects
allow students to explore topics at greater depth and complexity.

Special Education Staff

Through the Student Study Team process and by way of academic testing, students may be eligible for special education services for
speech, reading, language arts and/or math. All special education services provided at Hammer are’ pull- out’ programs: the majority of
time is spent in a regular classroom setting with same-ability pull -out groups working with the Resource Teacher for blocks of one -
two hours daily. All progress and goals are monitored in accordance with the individual IEPs.

At-Risk Students

Students are identified based on academic or social performance as well as outside mitigating factors. Initially, students are taken
through the Student Study Team process to help develop a plan whereby the student’s needs are addressed. Follow up meetings are
held monthly to review the plan and adjust, as needed. Interventions may include sessions with a counselor, buddy teachers, peer
tutoring, or other outside services. Monitoring is done along the timeline of the Student Study Team process.

English Language Learners

English learners are provided full access to the balanced core curriculum in English. Sheltered language techniques are imbedded in
classroom instruction. Specific time is scheduled daily for instruction of content and language skills. Additional support is provided by a
part-time English Language Development (ELD) specialist who offers pull out assistance to reinforce reading and writing techniques,
for those near reclassification.

Students with Disabilities

Hammer School works with the district office to align services for those with disabilities. Currently, our few disabled students are pro-
vided with a 1:1 aide who works with them throughout the day, according to the needs as outlined on the individual IEPS.
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After-school Programs

After school programs are supported through a grant from the city of San Jose. Our program provides extended day enrichment ser-
vices to groups of students needing additional assistance in Reading, Writing, and/or Math. Groups are kept small (6-10 students) and
are talked by the credential classroom teacher.

Tutoring

Hammer works in partner ship with the neighboring Continuation High School for tutoring. Every Wednesday, Students from the high
school come to Hammer to read with students, assist with Math and engage them in sport-like activities on the playground.

Hammer also works with San Jose City College, which sends tutors who are studying in the Early Education Program. These tutors
also assist in the classrooms with the core academic subjects.

Peer Tutoring

Reading together USA is a tutoring program, which matches fifth grade students with second grade struggling readers. Supervised by
the resource teacher, students meet twice weekly to work on reading, using reciprocal teaching strategies.

Curriculum and Instruction

Reading and Writing

Our Montessori teachers are trained in early literacy strategies with an emphasis on intervention techniques, such as running records,
shared/guided reading, anecdotal records, observation survey, rubrics, and alternate rankings. The Houghton-Mifflin District adoption is
used as our basal text. We also use many supplementary materials that include core literature books at each grade level, grammar
resources, leveled books, Accelerated Reader and other sequenced Montessori material. Teachers engage students in the strategies
of the Step Up To Writing program, which includes pre-writing, drafting, revising, editing, and post-writing activities.

Math

Hammer Montessori math curriculum follows the state framework and is defined by six strands: probability and statistics, numbers and
operations, geometry and measurement, function and algebra, mathematical reasoning, and mathematical communication. Hands-on
Montessori materials are integrated extensively into the District adopted core curriculum to provide concrete experiences and to facili-
tate acquisition of basic skills. Students review daily using Daily-Oral-Math and test themselves regularly for speed and accuracy using
Fifty-In-A-Minute. Math is integrated throughout the curriculum at all grade levels.

Science

Montessori Science materials are integrated into the State framework and benchmarked District standards. Beginning in kindergarten
and continuing through fifth grade, students learn scientific processes and relate these to the world around them. A complete array of
FOSS Science kits, developed by the Lawrence Hall of Science provides additional depth and understanding. All fifth graders attend
Walden West for a week of Outdoor Science School. Third, fourth and Fifth grade students participate in “The Jason Project”.

Social Studies

The social studies program integrates Montessori cultural materials and philosophy into the California State Framework. The blended
curriculum integrates literature, math, science, art, and music. We focus on the relationship of the child to the higger concept of time
and place in history. Children research historical characters and prepare presentations and displays for events such as Colonial Days,
and Gold Rush Days. Cooperative learning and multi-age grouping encourages interaction and collaboration.

Quality and Currency of Textbooks and Other Instructional Materials

New textbooks are selected from State approved lists that have been piloted by all grade levels throughout the District. All students
have access to textbooks and supplementary text materials for class and/or home use in order to complete assigned projects. Addi-
tional materials such as leveled books and Accelerated Reading titles and Montessori manipulatives help supplement the core curricu-
lum. The Harcourt Brace Math series was adopted in 2002/2003. The Houghton Mifflin reading Series was adopted in 2003/2004. All
students have access to the core curriculum, including texts and other supplemental materials.

A complete list of textbooks and their date of adoption is available at:
http://www.sjusd.org/Staff/Instructional_Material/Textbook_Listing.pdf
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Instructional Minutes

Offered  State Requirement

K 43,200 36,000
1 50,400 50,400
2 50,400 50,400
3 50,400 50,400
4 54,000 54,000
5 54,000 54,000

Fiscal and Expenditure Data

The California Education Code establishes the required number of instruc-
tional minutes per year for each grade. Data reported compares the number
of instructional minutes offered at the school level to the state requirement
for each grade. The number of minutes shown here does not take into con-
sideration pupil free days, minimum days or shortened days that are used
for parent/teacher conferences or testing.

Students attend school 183 days throughout the school year. Every Tuesday
is a minimum day and every other day is a lengthened day to compensate for
the instructional minutes lost as a result of the minimum days. Minimum days,

as requested by staff, began in 2002/2003 as a result of data gathered in the
[IUSP process. The report stated the need for staff time for collaboration and planning in order to implement a consistent, school wide
academic program. Two of the Tuesdays were used for grade level planning; one Tuesday was used as a staff meeting and the other
for specific planned staff development, as related to the needs of the staff in helping to increase student achievement.

County offices of education are not required to report average salaries and expenditures. The California Department of Education’s
School Fiscal Services Division does not calculate statewide average salary and expenditure information for county offices of educa-

tion.

Average Salaries (Fiscal Year 2002-2003)

Category

District
Amount

State Average for
Districts in Same

Category

Data reported are the district average salary for
teachers, principals, and superintendents, com-
pared to the state average salaries for districts of
the same type and size, as defined by Education

Beginning Teacher Salary $37,477 $36,856 | Code Section 41409. Detailed information regard-
Mid-Range Teacher Salary $61,930 $58,263 | ing salaries may be found at the California De-
Highest Teacher Salary $75,268 $72,665 | partment of Education Web site at

Average Principal Salary (Elementary) $88,972 $94,774 http://www.cde.ca.gov/ds/fd/cs/ and

Average Principal Salary (Middle) $93,586 $98,934 | http://www.cde.ca.qovitalac/sa/salaries0203.asp
Average Principal Salary (High) $98,794 $106,858

Superintendent Salary $215,206 $177,295

Percent of Budget for Teacher Salaries 37.7 41.6

Percent of Budget for Administrative Salaries 5.8 5.1

Expenditures (Fiscal Year 2002-2003)

District Total  District Dollars

Dollars per Student
(ADA)

$251,113,629 $7,855

State Average for
Districts in the

Same Category
(ADA)

$6,882

State Average All

Districts
(ADA)

$6,822

Notes regarding the source and currency of data:

Data included in this School Accountability Report Card (SARC) are consistent with State Board of Education guidelines, which are
available at the California Department of Education Web site http://www.cde.ca.gov/ta/ac/sa/definitions04.asp. Most data presented in
this report were collected from the 2003-04 school year or from the two preceding years (2001-02 and 2002-03). Due to the certification
timelines for graduation, dropout, and fiscal information, the data for these sections of the report were collected in 2002-03.

San José Unified SARC's are prepared by the Office of Public Engagement. Questions — call Sheryl Stroh at 535-6108 or via e mail to

Sheryl Stroh@sjusd.org

Data reported are total dollars expended in the district,
and the dollars expended per student at the district
compared to the state average. Detailed information
regarding expenditures may be found at the California
Department of Education Web site at

http://www.cde.ca.gov/ds/fd/
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